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Equip Your Students to 
Communicate with Excellence

Welcome fellow educators and nutrition communicators! This resource 
manual and the accompanying ancillary materials are designed to as-

sist you in successfully teaching nutrition communication. Whether you are a 
classroom instructor, a preceptor of dietetic interns, or a program director, these 
ancillary resources are intended to provide you with a wealth of teaching tools, 
suggested approaches for student learning and application, and even an opportunity 
for you to contribute ideas to share with other educators.

Why did you adopt this text? For some, it will be the text for a course dedicated to 
nutrition communication. However, we learned through surveying educators in 2017 
and again in 2020 that few academic programs currently have dedicated courses in 
nutrition communication. For most, this text will be used in multiple courses and in 
a wide variety of ways. The book and these ancillary materials have been created with 
this in mind. In this instructor’s resource manual, you will find a description of ways to 
incorporate teaching nutrition communication across the curriculum.

The lack of nutrition communication courses also suggests that many instructors 
who will be teaching content from this book may have limited training or back-
ground in nutrition communication. Don’t allow this to deter you from teaching this 
critically important area. Communication is learned largely through doing, and even 
professionals with an extensive nutrition communication background will agree they 
are always learning and improving their knowledge and skills. As you teach, you will 
become more proficient.

As you embark on this adventure of teaching nutrition communication, don’t be 
surprised if you find that it enhances every area of your work. You will become more 
aware of how well you listen and assess needs, design messages and instruction, 
write, present, and engage with students and other audiences. Alongside the future 
nutrition professionals you are instructing, you will become more effective as you 
master the art and science of nutrition communication.

I invite you to be in touch with any questions or ideas: 
barb@nutritioncommunicator.com or bmayfield@purdue.edu.

All the best,

Barbara J. Mayfield, MS, RDN, FAND
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Implementing Communicating 
Nutrition Across the Curriculum

Two surveys of dietetic educators representing undergraduate, graduate, and 
supervised practice programs were administered in 2017 and early 2020. The first 

survey helped inform development of the content included in the text. The second 
survey served to develop these ancillary materials by assessing how nutrition commu-
nication is covered and where educators need more guidance and resources.

A key finding from both surveys was that most nutrition programs cover 
communication via multiple courses rather than in one course dedicated to nu-
trition communication. In 2017, only 19% of survey respondents reported having 
a dedicated course. In 2020, that number rose slightly to 20%. The second survey 
asked those who did not currently have a dedicated course whether or not one was 
planned or under development. Within this group, less than 12% stated one was 
under development and another 16% were considering creating a nutrition commu-
nication course.

Ideally, communication will be covered across the curriculum, even in programs 
with a dedicated course. The more often students are exposed to this material over 
their course of study and have opportunities to apply it, the greater their resulting 
knowledge and skills. Communication experiences are inherently incorporated in 
most courses: researching topics, assessing audiences, creating messages, writing 
assignments, giving presentations, performing demonstrations, leading discussions, 
etc. All are communication-related and are covered in Communicating Nutrition: 
The Authoritative Guide. Provide students with background for completing these 
assignments with excellence, and rather than focusing only on the subject matter 
content, also assess how well the information and messages are communicated. This 
will increase students’ expertise in both nutrition and communication.

An additional reason for utilizing the book throughout the curriculum is the 
breadth of topics covered. The text covers much more content than can reasonably 
be covered in a single course. Therefore, share the table of contents with other faculty 
and determine where the book can best support each course. Some topics may be 
introduced early in a student’s course of study and revisited throughout multiple 
courses, such as Section 2, titled Nutrition Communication Is Science-Based. Other 
chapters or sections may be reserved for certain courses or a dedicated nutrition com-
munication course. Many approaches will be successful. The next two pages outline a 
possible breakdown of where each section of the book could fit within a typical nutri-
tion curriculum. Use it as a prompt for thinking of ways your program can incorporate 
nutrition communication principles effectively throughout the curriculum.
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Getting to Know and Teaching From the Book

List of resources found in 
the Section 1 folder:

Reading Reflections and 
Discussion Questions
• Showcase 1
• Chapter 1
• Chapter 2
• Chapter 3

PowerPoint Slides
• Showcase 1 
• Chapter 1
• Chapter 2
• Chapter 3

Assignments
• Characteristics 

of Successful 
Communicators 
(suggested assignment 
for use in an introductory 
course rather than a 
dedicated course)

• Goal-Setting (Chapter 2)
• Collaboration Worksheet 

(Chapter 3, Teamwork, 
and Track Project)

• Leadership (Chapters 2 
and 3)

• Teamwork (Chapter 3)

Classroom Activities
• Section 1 Icebreakers (works 

well the first day of class)
• Sharing Goal-Setting 

and Listening Activity 
(used with goal-setting 
assignment)

• Teamwork Class Activities 
(Chapter 3)

• In a dedicated course, assuming a 3-credit-hour course, this section 
can be covered in the first week of class as suggested in the table on 
page 6. If this content was previously covered in an earlier course 
in the curriculum, assign rereading the chapters and select from the 
available questions and assignments to serve as a review. Select 
activities not used in the prior course, if possible.

• If this section is covered in an introductory course, use this section to 
orient students to the important role of communication in the nutrition 
profession. Rather than prepare them for a concentrated study of 
nutrition communication, help them to see the role of communication 
throughout their nutrition courses and in their future careers.

• Assign the first showcase and Chapters 1 through 3 to read and reflect 
on prior to covering in class. The showcase only takes 5 minutes 
to read and each chapter can be read in 20 to 30 minutes. Use the 
reading and discussion questions and reflections.

• The PowerPoint slides included for the chapters in this section include 
prompts for incorporating the discussion questions, as well as several 
of the activities. Adapt to fit your course.

• If a major project is to be completed during the semester, introduce 
it early on to encourage students to think about preferred options for 
channels, audiences, and potential topics.

• Encourage students to set goals for the semester. What knowledge 
and skills do they hope to gain from studying nutrition communication? 
Collect these to follow up with at the end of the course. Provide 
opportunities throughout the semester to reflect on progress.

• Assignments and classroom activities are included to discuss 
professionalism and other characteristics of successful 
communicators, to share goals, and to practice teamwork.

TEACHING TIPS: SECTION 1

Section 1: Communicating Forms the Foundation of Professional 
Practice

This section orients the reader to nutrition communication and sets the 
stage for the remaining chapters. It serves as a review of communication 
theory put into the context of nutrition science. It establishes the impor-
tance of communication excellence to the practice of nutrition.

The titles emphasize the main ideas of each of the three chapters:

• Chapter 1: Communication Is the Essence of Nutrition Practice
• Chapter 2: Nutrition Professionals Are Effective Communicators
• Chapter 3: Effective Nutrition Communication Is Strategically 

Designed
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Sample Semester-Long Project: Nutrition Communication Track Project

Nutrition Communication Track Project
Name: Barbara J. Mayfield, MS, RDN, FAND

Title: Lecturer, Retired

Contact email: bmayfield@purdue.edu

Institution: Purdue University, Department of Nutrition Science

Course name: NUTR 424 – Nutrition Communication

Description of students enrolled (class size, majors, level, etc): This course was a required 
course in our department for students majoring in Dietetics; Nutrition, Fitness, and 
Health; and Foods and Nutrition in Business. It was taken during their senior year with a 
few exceptions for allowing juniors to take the course. It was offered both fall and spring 
semesters with an enrollment ranging from 24 to 50+ students each semester I taught it 
during my last decade of teaching. The course was 3 credit hours and met three times 
every week: a 1-hour lecture and two 3-hour labs. One of these two labs combined all lab 
sections and the other lab was divided by lab sections. Most semesters there were two 
labs with 12 to 18 students per lab. When class sizes grew higher, a third lab section was 
added. It was during these lab sections that the students demonstrated skills they learned 
during the other class periods, such as giving presentations.

Section and/or chapters the idea corresponds to: Entire book

This document describes a semester-long project that provides multiple options for a 
culminating communication experience and utilizes learning from the entire semester to 
complete each step.

Type of material (instructional idea, teaching tips, discussion questions, assessment ques-
tions, class activity, homework assignment, project, supplemental resources, other): Final 
Project with accompanying assignments

Describe the idea: This project evolved over many years of teaching this course. Originally, all 
students completed a community presentation as their final project with smaller assignments 
demonstrating proficiency of other types of presentations (videos, food demos, professional 
presentations with PowerPoint, etc). In an effort to streamline the effort for both instructor(s) 
and students, the final project became one of five options, referred to as “tracks,” with the 
smaller assignments becoming more experiential learning and retitled as mini presentations. 
These assignments are described within the sections related to their channel, such as the 
1-minute video with the video production chapter and the mini food demo with the food 
demonstration chapter. The following describes what is in the folder of project documents.

Continued >
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Sample Semester-Long Project: Nutrition Communication Track Project

Nutrition Communication Track Project Overview

This document describes the track project to the students. If used as a semester-long 
project, introduce the project and options in the first week of class. Within this document 
will be:

• Communication Track Descriptions and Objectives

• Communication Track Audiences and Venues

This document describes the options. Note that I provided potential audiences for most 
tracks with an objective of providing a real-life experience. Consider alternatives that fit 
your situation. For example, a potential modification of the teaching track would be to 
develop an online version of a course lecture.

The following assignments are included in the separate project folder:

A. Communication Track Project Preference Worksheet

B. Communication Track Project Contact Log

C. Communication Track Project Needs Assessment

D. Communication Track Project Objectives and Outline

E. Communication Track Project Annotated Bibliography

F. Communication Track Project Writing Assignment

G. Communication Track Project Writing Critique

H. Communication Track Project Instructor Feedback on Writing

I. Communication Track Project Marketing

J. Communication Track Project Analysis

Sample Semester-Long Project
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Sample Semester-Long Project: Nutrition Communication Track ProjectSample Semester-Long Project

Sample Instructions and Assignments

Nutrition Communication Track Project 
Overview 

The purpose of this project is to provide you with a method to put into practice everything 
learned throughout this course. You will begin the project the very first week of class as you 
consider potential audiences and channels of interest. You will continue the project up through 
finals week when you turn in your track analysis assignment. 
You will learn about every “track” choice and practice communicating effectively through each 
of the channels, but select one to use for your major project channel, or track. After mastering 
the use of one channel, you should be able to successfully use any of these channels, as well 
as others not used in class. Following the steps taken for this project, you will be able to 
effectively communicate in any setting, for any audience, through any channel. 
In the future, you may not have the time or resources needed to follow the strategies used in 
this class at the level of best practice in communication planning. But even when time is short 
and resources are limited, use these steps and strategies to the extent possible to create 
effective messages and programs that make a real and lasting difference for your audiences. 
You will select from one of the following communication tracks to complete your major course 
project: 
 Community presentation 
 Professional presentation 
 Teaching track 
 Food demonstration 
 Video production 

All of the projects are designed to be equivalent in terms of workload and effort. Each one has 
unique challenges. There are advantages and disadvantages to each choice. Make your 
selection based not on your level of comfort but on maximizing your potential to learn and what 
you believe will help you meet current and future communication and professional goals. 
The overall objectives of the project are to: 

1. assess and meet audience needs. 
2. research and tailor a message.  
3. best utilize communication channels. 

Following is a description of each track project option and all of the assignments needed to 
complete your project. Refer to the course syllabus for when they are assigned and discussed 
in class and when they are due.

Description of terms on grading rubric: 
Overall: Proficient = thoroughly accomplished as described below 
 Emerging = nearly complete, minor deficiency 
 Developing = fairly well done, some shortcomings 
 Beginning = just starting, multiple or major shortcomings 
 Missing = not done 
 (Mastery) = extra credit given for exceeding expectations, taken to the “next 

level,” superior work 

Description of proficient in each category on grading rubric: 
Purpose/Tailoring: 
Clearly indicates purpose/SOCO/key points without specifically labeling as such; someone 
unfamiliar with presentation would clearly recognize reason and usage; content matches 
purpose. Intended audience is obvious in words, graphics, content and/or title; an audience 
member would feel it was directed to them. 

Design/Graphics/Fonts: 
Originality and uniqueness is evident; creative, attractive, and pleasing appearance; layout is 
clean, not cluttered, enhances readability and highlights important concepts. Graphics directs 
the eye and does not distract from message.  
Graphics are appropriately chosen, easy to identify, labeled and/or given credit, appropriately 
positioned, and properly sized. If no graphics are used, they are not missed. 
Fonts are clear and readable, well chosen to fit the publication, and sized appropriately. 
Families of type are used rather than multiple fonts (avoid using more than 2 families of type). 

Content: 
Organization flows logically and helps reader learn and understand message. Content is 
clearly focused around SOCO and/or key point(s). The majority of content is original; all 
content from other sources is clearly referenced. The amount of content is adequate to support 
key ideas and is appropriate for audience. Message impacts more than knowledge, it also 
encourages changes in values, attitudes, and/or behaviors. Everything stated is current and 
accurate; there are no misleading statements. Not only are sources of information referenced, 
sources of information are provided for the reader to access more information about the topic . 

Writing: 
Language skillfully communicates meaning to readers with clarity and fluency. Sentences are 
active versus passive and use modern voice. Positive statements are used primarily; negative 
statements are avoided. Writer uses third person for professional audiences and second 
person for lay audiences. Sentences average 15 words or less. Paragraphs are short with 
white space and/or bulleting is used to enhance readability. Word choice is clear and 
appropriate to reading level of audience. SMOG test is attached for full credit with grade level 
indicated on test sheet and compared to appropriate level for audience. Jargon and/or 
uncommon terms are defined or not used. 
Author identification must be include for two points: name, major and/or department, university 
(college is optional), Optional info: year of publication, contact information. 
Descriptions adapted in part from: Purdue College of Agriculture Writing Rubric and AAC&U 
Core Values Rubric 

Nutrition Communication Track Project 
Annotated Bibliography 

Credit: 35 points 

Date Due:  

Objectives: 
1. Research subject matter for a video production, food demonstration, professional 

presentation, or community presentation. 
2. Prepare annotated bibliography of references used. 

Assignment: 
1. Conduct background and in-depth research of the topic. Include general background 

and review articles as well as in-depth scientific journal articles. Make copies, read, take 
notes. Keep resource files on potential topics. Outline information based on outcome 
objectives. Obtain more information narrowed to the focus of your project. Study the 
information to gain understanding, and obtain assistance from experts as needed. 
Obtain more information where gaps are identified. 

2. Submit a typed bibliography, one per project, following the approved AMA format. 
Organize your bibliography into two categories with peer reviewed references first, 
followed by non–peer reviewed second. Within each category, you may order your 
references in alphabetical order, in the order you use them in your presentation, or by 
topic. Annotate your bibliography by including a one to two sentence summary of the 
article or reference following each citation. This summary must provide more 
information than the title and give a synopsis of what would be learned from reading the 
reference. Follow this summary with a one to two sentence description of what you will 
use from that resource in your project. Each article must relate to the subject of your 
project to receive credit. 
Expectations for the professional presentation and teaching track: 
At least 10 references are to be from peer-reviewed journals in nutrition, food science, exercise 
science or medicine. Additional references should be used to provide background. Include at 
least two additional references from reputable sources that are not peer-reviewed journals. Most 
should be very current with at least five peer-reviewed references from the last 3 years. 

Expectations for video production, food demonstration and community presentation: 
At least six references are to be from peer-reviewed journals in nutrition, food science, exercise 
science, or medicine. At least six additional references are needed for background. Background 
references should include reputable references your audience could potentially access, such as 
government web sites or lay publications. Most should be very current, with at least three peer-
reviewed and three background references from the last 3 years. 

3.  Also submit copies of two major articles to be discussed with your bibliography. 
See the grading sheet for how this assignment will be graded. Make sure you include 
everything that is required to receive full credit.

Nutrition Communication Track Project 
Final Presentation 

Grading Rubrics 
The following pages contain grading rubrics for each of the five track project types. Each one focuses on 
unique characteristics of being audience focused, presenting a clear, evidence-based message, and 
using your channel and presentation skills to the greatest advantage.  
Additional considerations such as timing and being ready on time, are also evaluated. See the end of 
the grading rubric.  
If there is anything unclear about the grading, ask ahead of time so that you are well aware of the 
expectations. You will be graded using these rubrics, and you will use these rubrics when you evaluate 
the final presentations of your classmates that you attend . 

Final Presentation Reminders 
If you are planning to use food or storeroom equipment, submit a market order by the end of the week 
before your final presentation. 
If you will need equipment or supplies from the class, arrange their use with the instructor, and use the 
check-out sheet on the bulletin board. Return them in a timely way as other students may be using them 
as well. 
You will sign up to attend/view two presentations in addition to your own. Failure to show up at a 
presentation/view a video results in a ___ point deduction from your grade.  
If you are presenting a community presentation you will be sent a template to complete providing driving 
instructions and contact information that you will send to everyone signed up to attend your 
presentation, including instructors. 
Watch for additional announcements and reminders.

Please see the folder titled Nutrition Communication Track Project for 
access to the sample documents shown here.
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Sample Semester-Long Project: Nutrition Communication Track ProjectSample Semester-Long Project

Sample Worksheets

Nutrition Communication Track Project 
Student Feedback Practice 

Presenter(s):   Date:   

Title/Topic:  

Track:  Community  Food demo  Prof Presentation  Teaching  Video 

Record your observations below in the appropriate columns. Focus on expectations from the 
grading criteria. Be specific rather than vague – give examples. Be constructive. 

Areas for improvement: Met or exceeded expectations: 
  

Question for the presenter(s): 

 

Describe the main thing you learned from this presentation: 

 

4. How do you feel about how your presentation went? 
a. Overall impression: 

 

b. What went especially well? 

 

c. What would you do differently next time? 

 

5.  In what ways do you feel you have improved as a nutrition communicator as a result of 
this project? Reflect on goals you set for yourself. 
a. Understanding and meeting the needs of my audience: 

 

b. Tailoring and crafting a message that is meaningful, accurate, timely, and 
memorable: 

 

c. Exemplifying excellence in presentation style and skill: 

 

Honestly assess your communication and work style using the questions listed below. Your 
answers will help determine appropriate pairings for working together: 

Preferred method of communicating with partners or teams: 

  email   phone call   text message   other:  
 

Days/times I am available to work on track project outside of class: 

  weekdays/times:  

  evenings/times:  

  weekends/times:  
 

 

Preferred time to begin an assignment: Preferred time to complete an assignment: 

  as soon as assigned   at least 2 days before due date 

  about a week before the due date   day before due date 

  a few days before the due date   on the due date 
 

Preferred work style: 

  prefer to divide work & combine parts   prefer to work together 
 

Comfort level with grading: 

  grades are important to me; I am uncomfortable with losing unnecessary points for  
proofreading errors, missing components, etc. 

 

  relaxed about grades; the experience is more important as long as my grades are at  
least a _____ 

 

 

Nutrition Communication Track Project 
Self-Evaluation Grading 

Name:  

This is completed by the instructor.  
Grading sheet for Communication Track Practice, completed with specific examples 
listed and points assigned (8 points + 1 point) 
Comments: 

 

Points:   

Grade/total points assigned (1 point) 

Points:   

Summary of presentation strengths and weaknesses including all major areas on 
grading sheet (10 points) 
Comments: 

 

Points:   

Summary of three areas (What did well, mistakes made/lessons learned, do next time) 
(6 points)  
Comments: 

 

Points:   

Total points received:   

Please see the folder titled Nutrition Communication Track Project for 
access to the sample documents shown here.
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Sample Semester-Long Project: Nutrition Communication Track ProjectSample Semester-Long Project

Sample Rubrics

Food Demonstration Practice 
Presenter(s):   Date:   

Audience:  Title/Topic:  
 

Content 
Audience Focus (15 points) 

Topic: Selection suited to audience; indicative of good needs assessment Comments: 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 

 
Audience: Brought up to appropriate level; stimulates recall of prerequisites; 
demonstrates knowledge of audience background 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 
Depth: Topic is explored at an appropriate level for the audience 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 
Rapport: Developed and maintained with audience; smile; speakers and topic 
connected to audience 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 
Engagement: Appropriate audience involvement and management; speech is well-
directed to audience 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt  ☐ 2 pt  ☐ 2.5 pt  ☐ 3 pt  Well done 
Testing: Pilot tested planned approach for determining if objectives were met: 
knowledge, attitudes, and/or behaviors assessed pre/during/post presentation 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt  ☐ 2 pt Well done 
Evaluation: Pilot tested planned approach for gathering audience feedback by 
providing opportunity for audience evaluation of presentation 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 
Questions and Answers: At end or at any time during presentation as directed; allows 
adequate time; answers complete and accurate 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt  ☐ 2 pt  ☐ 2.5 pt Well done 

Message Content and Organization (15 points) 
Attention-Getting Opening: Captures attention; creates anticipation for presentation; 
creative 

Comments: 

☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 
 Credibility: Speaker credibility is established and maintained throughout 

☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt Well done 
Topic and Key Messages: Both topic and key messages are introduced clearly; well-
written 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt  ☐ 2 pt Well done 
Overall Presentation: Key messages match recipe choices and theme 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt  ☐ 2 pt Well done 
Accurate: Accurate and relevant nutrition facts provided verbally and on written 
materials (up to −10 pt for inaccuracy) 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 
Organized and Balanced presentation: Good flow and transitions; partners work well 
together; time is used well to meet goals 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt  ☐ 2 pt  ☐ 2.5 pt Well done 
Relevant: Presents credible information about ingredients/shopping/cooking/food 
safety  
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 
Interesting: Presents fun and interesting information related to theme/recipes 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt Well done 
Strong Closing: Reviews key messages; allows adequate time; memorable and well 
selected  
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt  ☐ 2 pt Well done 

Presentation Skills 
Demonstration Techniques and Visual Support (10 points) 

Selection: Creative theme and attractive props/display/visual aids Comments: 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt  ☐ 2 pt  Well done 

 Planing: Well-planned with trays set up and advance steps taken with trays out of sight 
until ready to use and work area kept free of clutter 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt  ☐ 2 pt Well done 
Visuals: Excellent visual techniques; makes sure audience can see, uses mirror 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 
Skillful: Food preparation techniques performed with skill 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 
Hygiene: Hair tied up or covering used, avoids touching hair 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt Well done 
Sanitation: Demonstrates and discusses hand washing correctly; gloves used as 
needed 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt Well done 
Food Safety: Demonstrates proper food safety techniques 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt Well done 

Delivery (10 points) 
Attire: Professional; fits theme; apron or chef jacket worn Comments: 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt Well done 

 Vocals: Voice shows caring and enthusiasm; demonstrates passion for topic, good 
vocal variety and volume 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 
Grammar: Proper grammar, appropriate word choice, few filler words 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 
Speed and Clarity: Not too fast or too slow, (includes correct pronunciation) 
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 
Interaction with Content: discussed with audience (not read); didn’t rely on notes  
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 
Eye contact: Made eye contact with entire audience  
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 
Gestures and Body Movement: Good posture and enhances presentation; relaxed 
and poised  
☐ 0 pt Not done ☐ .5 pt  ☐ 1 pt  ☐ 1.5 pt Well done 

Expectations 
Food Order: Food or market order submitted on time  
(up to −5 pts)  

Start Time: Ready to start on time  
(up to −5 pts)  

Completed Within Time Limit: Completed within time limit: 12−15 minutes (solo) or 25−30 minutes (partners) 
(−.5 pts for every 30 second under 10/22 minutes or over 17/33 minutes)  

Clean Up: Left lab in good order; dishes washed and put away; food put away 
(−2 pts for each item not put away)  

Supporting Materials: Supporting or ancillary materials provided (eg, individual writing for review; copy of recipe, etc) 
 (−2 pts for each item not submitted)  
 

      

Start time:  End Time:  Total Time:  
      

 

Nutrition Communication Track Project 
Writing Assignment Grading Sheet 

Name:  Date received:   

 

Criteria 

Level of Proficiency (see reverse side) 
Missing 

(0) 
Beginning 

(1) 
Developing 

(2) 
Emerging 

(2.5) 
Proficient 

(3) 
Mastery 
(*EC+.5) 

Purpose is clear 
Key point(s) included 

      

Tailored to audience       

  pts for Purpose 
Comments:  

 

Creative 
Clean & inviting design 

      

Graphics well selected and clearly 
labeled 

      

Well-chosen, readable fonts       

  pts for Layout/Design 
Comments:  

 

Well organized content       

Amt of content approp. 
>50% is original 

      

Impacts more than just knowledge       

Accurately presented       

Well referenced       

  pts for Content 
Comments:  

 

  

Nutrition Communication Track Project 
Track Analysis Grading Sheet 

Name:  Date received:   

 
Part of 

Assignment 
Possible 

points 
Points 

Received 
Expectations 

Logistical 
Analysis 

5  

Discuss logistical planning (room set-up, equipment, supplies, 
food, handouts, etc.). 
Describe implementation of plan during actual presentation  
Did your group encounter any problems? How did you handle 
them?  

Cost Analysis 

10  

Calculate the total cost for presentation provided including 
receipts for food and supplies purchased, cost of copying 
handouts, etc. 
Describe ideas to save money 
Analyze the cost compared to a realistic budget. 

Summary of 
Participant 
Testing and 
Evaluation 

10  

Testing and evaluation tools are attached. 
Tallies and summaries of responses are included. 
Report includes assessment of learning objectives met. 
Audience perceptions explained. 

Self-Evaluation 
5  

Document(s) completed and submitted by each student. 

Total Score 
30  

 

Comments: 
 

 

Please see the folder titled Nutrition Communication Track Project for 
access to the sample documents shown here.
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The Advantages of Teamwork in  
Today's Health Care Workplaces 
Read the journal article Ten Principles of Good Interdisciplinary Team Work by Nancarrow , Booth, 
Ariss, Smith, Enderby, and Roots (2013) and discuss, in your own words, the following:  

 What is interdisciplinary team work? 

 What are the current reasons/factors that require interdisciplinary teamwork? 

 According to study results, what three characteristics make up a good team? 

 What three challenges exist to maintain a level of teamwork? 

 Why is effective communication key? 

 Why will your role as a future dietitian require a teamwork approach?  

 Give an example of a work setting that would require you to be part of a team. This example can 
be in any type of setting (clinical, foodservice management, business, research, or community 
etc). Who would be part of the team and why?  

Find one additional peer-reviewed journal article that supports the interdisciplinary team work 
concept/approach. Give a brief summary. 

 

Type your answers to the questions above in 350 to 500 words. Include the proper in-text citation for 
your journal article with your summary and include a reference list with your journal article listed in 
proper APA style.  

Credit: Liset Vasquez, Dietetic Director/Assistant Professor in Practice, The University of Texas at San Antonio, liset.lealvasquez@utsa.edu 
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Sharing Goal Setting: Listening and Attending 
This activity provides an opportunity for students to share the goals they set as well as their reflections on 
communication goals from the Chapter 2 reading. Ask students to bring their reflections and a rough draft of 
their goal posters to class for this activity. 

Get out your reading reflection notes from Chapter 2 and the rough draft of your goal poster. Meet the 
person sitting next to you and share with your classmate what you listed as one of the attributes of great 
communicators you aspire to achieve and one of the attributes of poor communicators you aspire to get 
rid and share why. (Allow 1 minute) 

Meet a person sitting on the other side of you or in front or in back of you and share one of your goals 
from your goal poster. Tell your classmate why your goal is meaningful to you. (1 min) 

Get up and form groups of three people (at least one of the people should be someone you have not yet 
worked with or spoken to) Each person should share the quote he or she picked for the goal poster with 
each other. Sit back down when sharing is finished. 

Now get up and meet someone in class you haven’t talked to yet in this activity and share with each 
other how you answered the question on the goal-setting assignment about what you needed most to 
achieve your goals—knowledge, encouragement, or correction. Sit back down when you are finished 
sharing. 

Turn your name card face down so that your name is facing your desk. Get out a blank sheet of paper 
and number it 1 through 4.  

For #1, write the name of the first person you talked to and write down what they told you were the 
attributes they want to achieve and get rid of. Now give yourself a rating of 1-10, with 10 being the best 
for how well you remembered. 

For #2, write the name of the second person you talked to and write the essence of their goal. Now give 
yourself a rating of 1-10, with 10 being the best for how well you remembered. 

For #3, write the name of either of the two people you shared quotes with and paraphrase what their 
quote was about. Give yourself a rating of 1-10 for how well you remembered. 

For #4, write the name of the last person you talked to and write down what they need most to achieve 
their goals and give yourself a rating of 1-10 for how well you remembered. 
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Did anyone give themselves a score of 40 for remembering perfectly? 

How well did you listen and remember? 

Did you know that we can think at a rate of about 400 words per minute and people speak at a rate of 
about 150 words per minute? That means while we’re listening, our brains can easily have 250 extra 
words floating around, the words we’re thinking about saying in response. Whenever you start to think 
more about what you’re going to say, you stop truly listening. 

What do your ratings tell you about your communication skills? 

If you didn’t give yourself a 10 each time, consider adding to your semester goals: 

“Improve my listening skills by 100%.” 

How? 

1. Focus and pay attention. 

2. Stop interrupting people. 

3. Paraphrase more. 

4. Ask to be told again if I didn’t listen or hear. 

Communication requires receiving as well as sending. Let’s be good listeners and good speakers. 
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Name:  Course:  

Date:  Instructor:  

Chapter 3 
1. This chapter opens with the statement, “Effective nutrition communication is not an accident.” If 

not an accident, how is it achieved? 
 

2. What are the three things nutrition communicators must focus on to be effective? 
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3. What are the three corresponding components of the nutrition communication development 
strategy? 
 

4. Why must the step of identifying the audience come before determining the message or channel? 
 

5. Which of the shortcuts on pages 42 to 43 describe something you need to put into practice to 
achieve positive outcomes? Which of the 10 steps listed in Box 3.1 does it help you accomplish? 
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6. Read Who Is Involved? beginning on page 43. As you read, consider an example of an audience you 
work with or envision working with in the future. Using the figure of the social-ecological model 
(Figure 3.2), list people or groups of people at each level that are examples surrounding the target 
audience you selected. Consider how you could collaborate at all levels to create more effective 
messages and programs. 
 

7. Read the section on Effective Teamwork on pages 45 to 46. Similar to the exercise you completed 
for Chapter 2, bring to mind an effective team you have been a part of as well as an ineffective team. 
Write down an example of each type of team that illustrates a point in this section. Be prepared to 
share your examples with the class. 
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8. Read the section, What Defines Successful Communication? beginning on page 46. Describe
specific ways a nutrition communicator can accomplish each of the following facets of success:

Communicator and Audience “Connect” 

Message Is Clearly Understood 

Channel Is Effective 

9. Use one of these links found in the resources section to assess your ability to “read the mind in the
eyes”:

Reading the Mind in the Eyes test: www.questionwritertracker.com/quiz/61 /Z4MK3TKB.html 
Social Intelligence Test: http://socialintelligence.labinthewild.org/mite 
Did the results surprise you? 
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Chapter 3

Effective Nutrition 
Communication Is 
Strategically Designed

Barbara J. Mayfield, MS, RDN, FAND

and Sonja Kassis Stetzler, MA, RDN, CPC

This chapter opens with the statement, “Effective nutrition communication is 
not an accident.” If not an accident, how is it achieved?

Invite sharing from their reading reflections.

In the same way that we discussed in Chapter 2 that effective nutrition 
communicators are made and not born, effective nutrition communication is 
not just thrown together.

2
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Chapter 3 explores the following:

•What is our focus?

•What is our strategy?

•Who is involved?

•What defines successful 
communication?

This chapter explores these four questions:
• What is our focus?
• What is our strategy?
• Who is involved?
• What defines successful communication?

3
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What is our focus?

• Audience: To whom is the message being 
communicated?

• Message: What is being communicated and 
why?

• Channel: How is the message communicated?

What are the three things nutrition communicators must focus on to be 
effective?
• Audience: To whom is the message being communicated?
• Message: What is being communicated and why?
• Channel: How is the message communicated?

Discuss potential audiences, messages, and channels.

4
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What is the strategy?

What are the three corresponding components of the nutrition 
communication development strategy?

Figure 3.1 follows on the next slide to further discuss.

5
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FIGURE 3.1 Nutrition communication development strategy

Why must the step of identifying the audience come before determining the 
message or channel?

6
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The book describes 10 steps to developing nutrition communication in Box 
3.1. The resource list links to a more detailed version pictured here.

Your reading reflection asked you to consider which of the shortcuts on 
pages 42 to 43 describe something you need to put into practice to achieve 
positive outcomes. In addition to sharing the shortcut you picked, which of 
the 10 steps does it help you achieve?

7
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Who is involved?

What examples of audiences did you come up with that you work with now or 
you envision working with in the future? 

Discussion leading into Figure 3.2 on next slide.

8
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FIGURE 3.2 The social-ecological model

Using the social-ecological model, what people or groups of people at each 
level are examples surrounding this target audience? How could you 
collaborate at all levels to create more effective messages and programs?

9
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Effective Teamwork

What are characteristics of effective teams and examples that you thought of 
when you read this chapter?

What are characteristics and examples of ineffective teams?

See potential class activities related to teamwork.

10
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What defines successful 
communication?

Do you agree with the definition of successful communication in the chapter?

“Successful communication creates a sharing of ideas and feelings, resulting 
in an audience that attends to, engages with, and takes action on the 
message communicated in the manner intended by the communicator.”

11
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Communicator 
and Audience “Connect”

Your reading reflection asked you to describe specific ways a nutrition 
communicator can accomplish each of the following facets of success. How 
can the communicator and audience connect? Why is that important?

Did you test your empathy/social intelligence with one of the online tests? 
Were the results surprising?

12
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Message Is Clearly 
Understood

How can you make sure a message is clearly understood?

13
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Channel Is Effective

What does it take for a channel to be effective?

14
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KEY POINT 1

• The audience
• The message
• The channel 

What is our focus?

Well-designed nutrition communication follows an evidence-based strategy 
and focuses on three key elements: the audience, the message, and the 
channel. 

These elements consider who is being communicating to, what is being 
communicated and why, and the way something is communicated.

15
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KEY POINT 2

• An organized and systematic 
approach in the Nutrition 
Communication Development Strategy

• Focus areas: audience, message, and 
channel

What is the strategy?

The design and delivery of effective nutrition communication follows an 
organized and systematic approach outlined in the Nutrition Communication 
Development Strategy. The three focus areas—audience, message, and 
channel—are determined and designed in concert.

16
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KEY POINT 3

• The audience
• Other experts
• Communities and organizations

Who is involved?

When the entire design, delivery, and evaluation of the communication 
process is deliberately undertaken as a collaborative effort, there is much 
greater likelihood that the communication will be effectively received and will 
result in the outcomes desired. Collaboration involves the audience, other 
experts, and communities and organizations related to the topic or audience.

17

SA
MP
LE
 

No
t 
fo
r 
Pr
in
t 

or
 R
es
al
e



KEY POINT 4

• A sharing of ideas and feelings
• Results in an audience that attends to, 

engages with, and takes action on 
the message

What defines successful 
communication?

Our final question was: What defines successful communication? Who can 
describe how to accomplish this?

18
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Questions?
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